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WHO WE ARE
SESSION GOALS
● Review important school counseling outcome 
research and evaluation published in the past year 
focused on the academic, personal/social, and 
career domains
● Prioritize relevant information for evidence-based 
practice in school counseling
● Provide resources to help you in your work as a 
school counselor/counselor educator
SPECIAL ISSUE OF 
THE PROFESSIONAL 
COUNSELOR
http://tpcjournal.nbcc.org/wp-content/uploads/2016/09/TPC%2
0_Journal-Vol6_Issue_3-MTSS-Full_Issue.pdf 


SPECIAL ISSUE GOALS: 
● Provide a rationale for using MTSS in 
school counseling practice
● Present a research foundation for MTSS
● Provide essential tools to effectively infuse 
MTSS into school counseling practice
SPECIAL ISSUE ARTICLES:
1. Incorporating a Multi-Tiered System of Supports Into School Counselor 
Preparation (Sink & Ockerman)
2. Integrating a Multi-Tiered System of Supports With Comprehensive School 
Counseling Programs (Ziomek-Daigle, Goodman-Scott, Cavin, & Donohue)
3. Needs and Contradictions of a Changing Field: Evidence From a National 
Response to Intervention Implementation Survey (Patrikakou, Ockerman, & 
Hollenbeck)
4. The ASCA Model and a Multi-Tiered System of Supports: A Framework to 
Support Students of Color With Problem Behavior (Belser, Shillingford, & Richelle 
Joe)
5. Success for All? The Role of the School Counselor in Creating & Sustaining 
Culturally Responsive Positive Behavior Interventions and Supports Programs 
(Betters-Bubon, Brunner, & Kansteiner)
6. A Grant Project to Initiate School Counselors’ Development of a Multi-Tiered 
System of Supports Based on Social-Emotional Data (Harrington, Griffith, Gray, & 
Greenspan)
1. Incorporating a Multi-Tiered System of 
Supports Into School Counselor Preparation 
2. Integrating a Multi-Tiered System of 
Supports With Comprehensive School 
Counseling Programs

3. Needs and Contradictions of a Changing 
Field: Evidence From a National Response to 
Intervention Implementation Survey
● Study examines how school counselors across the nation perceived 
their training and knowledge of RTI, as well as their confidence in its 
implementation. 
● Majority of school counselors reported positive beliefs about RTI,
● School counselors had limited confidence in their preparedness to 
perform certain RTI-related responsibilities:
○ Collecting and analyzing data to determine intervention 
effectiveness
○ Collaboration through teamwork. 
● Findings point to a significant discrepancy with the ASCA National 
Model’s 
● Suggestions for school counselors in how to spearhead schoolwide 
teams
4. The ASCA Model and a Multi-Tiered 
System of Supports: A Framework to 
Support Students of Color With Problem 
Behavior 
5. Success for All? The Role of the School 
Counselor in Creating & Sustaining 
Culturally Responsive Positive Behavior 
Interventions and Supports Programs  
6. A Grant Project to Initiate School 
Counselors’ Development of a Multi-Tiered 
System of Supports Based on 
Social-Emotional Data
● ESSCP Demonstration Grant 
● Social-Emotional Data-Driven MTSS implementation at four 
elementary schools in northeastern United States
● Initiative Included:
○ Improving school counselor-to-student ration
○ Reducing disciplinary infractions
○ Data Teams
○ Social-emotional data collection



COUNSELORS, INFORMATION, & HIGH 
SCHOOL COLLEGE-GOING CULTURE: 
INEQUALITIES IN THE COLLEGE 
APPLICATION PROCESS
STUDY OVERVIEW & RESEARCH 
QUESTIONS
“(1) To what extent does seeing a counselor for college 
information increase the likelihood of applying to 
college net of other sources of information?
(2) To what extent does seeing a counselor have 
differential benefits across schools with different levels 
of college-going culture?
(3) To what extent do the benefits of seeing a counselor 
vary by social class background, overall and across 
schools with different levels of college-going culture?”
Robinson & Roks, 2016, pg. 851
METHOD
● Data from the Education Longitudinal Study, which surveyed a 
nationally representative sample of students who were 10th 
graders in 2002 and from the first follow up conducted in 2004. 
○ Captures both academic and background characteristics of 
students, the extent to which students visited the counselor 
for matters pertaining to college during high school, different 
sources of information they consulted during the college 
search process, information about the postsecondary 
institutions students applied to and characteristics of 
students’ high schools, including the proportion of students 
enrolling in different types of institutions.
METHOD (cont.)
Dependent Variable: 
● If and where students applied to college.
○ Never applied
○ Applied to a 2-year college
○ Applied to a 4-year college
METHOD (cont.)
Independent Variable
● Counselor Visit
○ never seeing the counselor
○ seeing the counselor late (12 grade but not 10th grade)
○ seeing the counselor only early (10th grade but not 12th grade)
○ seeing a counselor both years
● College-Going Culture (School)
● Socioeconomic Status (Student)
METHOD (cont.)
Statistical Control Variables 
● Student-level demographic variables: gender, 
race/ethnicity, whether the student lived in a 
two-parent household in the 12th grade, and 
number of siblings.
● Other Variables reflecting students’ academic 
achievement: cumulative 9th to 12th grade GPA and 
a combined math and reading score during the 
sophomore year.
METHOD (cont.)
Data Analysis
Two-level hierarchical linear model.
○ Student level
○ School Level
RESULTS
● Seeing a counselor either late or in both the 10th 
and 12th grade is significantly associated with an 
increase in the likelihood of applying to both a 
2-year and a 4-year institution
● For applying to a 2-year college, seeing a counselor 
is equally beneficial regardless of whether or not the 
student consulted with a counselor both times or 
only in the 12th grade.
RESULTS (cont.)
● In applying to a 4-year college, seeing a counselor 
early and consistently is more beneficial than seeing 
a counselor late.
● Consulting with a counselor in both years increases 
the odds of applying to a 4-year institution by 135 %
● Sources of information had a statistically significant 
relationship to applying to a 4-year institution
● However institutional sources other than the 
counselor are not statistically significant.
RESULTS (cont.)
● Students from more advantaged socioeconomic 
backgrounds are significantly more likely to apply to 
a 4-year institution rather than not applying at all.
● Students who attended a school with a high 
college-going culture were 2.4 times as likely to 
apply to a 4-year college.
● No significant interactions of counselor x college 
cultures or counselor x ses
 
DISCUSSION & IMPLICATIONS FOR 
SCHOOL COUNSELORS
● Consulting with a Counselor early and consistently in 
high school on college plans is thus valuable, especially 
for applying to a 4-year college.
● Counselors serve as the strongest source of institutional 
information re college.
● Seeing a Counselor is equally beneficial for students 
from different socioeconomic backgrounds.
● Seeing a Counselors does not compensate for low 
college application rates related to either low student 
SES or low school college going culture. 
DISCUSSION & IMPLICATIONS FOR 
SCHOOL COUNSELORS
● Counselors can promote college going through 
interactions with students and providing 
information.
● It is not clear how counselors can address SES 
differences through interactions or information.
● Counselors can promote college going by helping to 
create a college going school culture that affects 
students of all SES categories.
CAN SCHOOL COUNSELORS DELIVER 
COGNITIVE-BEHAVIORAL TREATMENT 
FOR SOCIAL ANXIETY EFFECTIVELY? A 
RANDOMIZED CONTROLLED TRIAL
STUDY OVERVIEW
● This study is critically important for 3 reasons:
○ Need for school-based interventions for 
students with anxiety
○ Need for evidence-based treatments for youth 
with mental health difficulties
○ Need for RCT of school counselor-led 
interventions
INTERVENTION OVERVIEW
● Skills for Academic and Social Success = SASS
● SASS is a 12-week school-based group 
interventions for social anxiety disorder (SAD)
● Intervention:
○ Addresses psychoeducation, realistic thinking, 
social skills training, exposure exercises, and 
relapse prevention
INTERVENTION OVERVIEW
● 12 weekly in-school group sessions, 40 mins. 3-6 
students /group
● 2 follow-up group sessions to address relapse
● 2 individual student meetings
● 4 weekend social events (90 mins) that provide 
exposure and skills generalization
● 2 group meetings for parents to learn about SAD, 
the intervention, and ways to support students 
(optional), materials relevant for teachers also
PRIOR RESEARCH
● Implemented by psychologists
● Effective compared to a waiting list (Masia Warner 
et al., 2005)
○ Effect Size 2.4 on primary outcomes
● Effective compared to an attention control (Masia 
Warner, Fisher, Shrout, Rathor & Klein, 2007)
○ Effect Size 1.9 on primary outcomes
METHOD
Participants:
● students grades 9-11
● 3 suburban schools in New Jersey
Students were recruited through an initial school-wide 
screening for SAD using self-report questionnaires, with 
subsequent parent telephone screening and a diagnostic 
evaluation by a clinical psychologist
138 study participants:
● primarily white (72%)
● female (68%)
● mean age 15.42 
METHOD (cont.)
● Students randomly assigned to SASS with psychologist, 
SASS with SC, or SC-led Skills for Learning (SFL) group
● Students were assessed before, immediately after, and 
5 months after the intervention completion on:
○ SAD severity
○ treatment response
○ remission
○ social anxiety 
○ school functioning
● Treatment characteristics that were measured included 
group attendance, treatment credibility, and 
therapeutic alliance
RESULTS
● Students participating in both the psychologist- 
and school counselor-facilitated SASS groups 
significantly improved anxiety levels when 
compared to the SFL control group at 
post-interventions (p<.01) and at 5-month 
follow-up (p<.001)
RESULTS
● Student participants in both of the SASS groups 
had significantly better school functioning 
post-intervention (p<.01 compared to the SFL 
control group)
● Attendance, rated credibility of leaders, and 
therapeutic alliance were consistent and high 
across both treatment groups
● The SC-facilitated SASS group showed little 
difference in outcomes in comparison to the 
psychologist-facilitated SASS group 
DISCUSSION & IMPLICATIONS FOR 
SCHOOL COUNSELORS
● SC-led anxiety-treatment groups can be 
very effective
● Using a targeted, evidence-based 
intervention is more effective than using 
a general group treatment modality
● Because the school context impacts 
social anxiety, treatment in that setting is 
critical for long-term success
HONORABLE MENTION
● Can personalized text 
messages and peer 
mentor outreach increase 
college going among 
low-income high school 
graduates?  
STUDY OVERVIEW
● Investigated the impact of two interventions to mitigate 
“summer melt,” the phenomenon that college-intending 
high school graduates fail to matriculate in college 
anywhere in the year following high school.
○ Automated and personalized text messaging campaign to 
remind students of required pre-matriculation tasks and to 
connect them to counselor-based support.
○ Near-aged peer mentors to provide summer outreach and 
support.
METHOD
● Text Messaging Intervention
○ Ten automated text messages to remind students and their 
parents of tasks required by their intended college and to 
prompt recipients to request help, if needed.
○ Messages reminded students to: log on to their intended 
college’s web portal to access important paperwork; register for 
orientation and placement tests; complete housing forms; and 
sign up for or waive health insurance.
○ Messages also offered help completing the FAFSA and 
interpreting their financial aid award letter and tuition bill from 
their intended college.
METHOD (cont.)
● Text messaging Interventions (cont.)
○ Messages included web links that allowed students with smart 
phones to complete tasks directly from their phone
○ When recipients responded to a message, they connected with 
their assigned counselor who followed up to provide additional, 
one-on-one assistance.
○ Messages were delivered between early July and mid-August in 
approximately five-day intervals.
METHOD (cont.)
● Peer Mentor Intervention
○ Peer mentors made phone contact with students to assess their 
readiness for fall college matriculation.
○ Core topics in their initial conversations included whether 
students: (1) were still planning to enroll in college; (2) were 
planning to follow through on their previously articulated plan; 
(3) had completed the FAFSA; (4) had received and reviewed a 
financial aid award letter; and (5) had registered for orientation 
and placement tests.
○ Peer mentors scheduled in-person meetings or follow-up phone 
conversations to help students address issues that arose.
○ Peer mentors referred students to meet with a supervising 
counselor for more complicated tasks such as support for FAFSA 
completion.
METHOD (cont.)
● Data
○ 5 urban school districts with random assignment of students to 
treatment conditions within sites.
○ Dependent Variables:
■ enrollment in any college in the fall semester following 
graduation
■ enrollment in a two-year institution
■ and enrollment in a four-year institution.
RESULTS
● Both the text messaging and peer mentor outreach 
campaigns had positive impacts on whether 
college-intending high school graduates from urban 
school districts enrolled in college.
● Effects of both were more pronounced  among students 
with little access to college planning supports and 
students with less-developed college plans.
CONCLUSION
● “Both strategies are cost–effective approaches to 
increase college entry among populations traditionally 
underrepresented in higher education and, more 
broadly, highlight the potential for low-cost behavioral 
nudges and interventions to achieve meaningful 
improvements in students’ educational outcomes” 
(Castleman & Page, 2015, pg. 144).
HONORABLE MENTION
● A randomized depression 
prevention trial 
comparing interpersonal 
psychotherapy—adolesce
nt skills training to group 
counseling in schools.
GIRLSS
● School-based intervention to reduce adolescent 
girls’ relational aggression: Growing Interpersonal 
Relationships through Learning and Systemic 
Supports 
● 10-week group counseling intervention with 
caregiver training and phone consultation 
● Used teacher and school counselor reports of 
school behaviors
● Decreased relational aggression, but intervention 
still needs development
HONORABLE MENTION
● A randomized, pilot study 
of a multisystemic, 
school-based 
intervention to reduce 
relational aggression 
IPT-AST for Depression Prevention
● IPT-AST has 2 individual sessions, 8 group sessions, and a 
parent session (after 4 group sessions), with 4 individual 
booster sessions 6 months later
● Focuses on decreasing interpersonal conflicts and increasing 
social support rather than cognitions or behaviors as with CBT
● Study compared it to groups run by SC already - modalities 
included cognitive, behavioral, psychodynamic, and family
● Both conditions found considerable improvements at 6 
months; IPT-AST had stronger impact on overall functioning; 
they were roughly equivalent at preventing onset of 
subsequent depression diagnosis 
DISCUSSION AND Q&A
STAY IN TOUCH!
Emails:
Jay Carey: jcarey@educ.umass.edu
Carey Dimmitt: cdimmitt@educ.umass.edu
Cat Griffith: cagriffith@umass.edu
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www.umass.edu/schoolcounseling
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